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PART | - ELIGIBILITY CERTIFICATION 12NC10

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12NC1C

All data arethe most recent year available.
DISTRICT

1. Number of schools in the distr 23 Elementary schools (includes&-
(per district designation): _____1¥tiddle/Junior high schools
_____ 7 High schools
0 K-12 schools
43 Total schools in district

2. District per-pupil expenditure: 835€
SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssiocated: Small city or town in a rural area

4. Number of years the principal has been in her/bgtipn at this schoc 1

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 0 0 0

K 0 0 0 7 0 0 0

1 0 0 0 8 0 0 0

2 0 0 0 9 18 27 45

3 0 0 0 10 16 29 45

4 0 0 0 11 20 21 41

5 0 0 0 12 23 39 62

Total in Applying School: 193



12NC10

6. Racial/ethnic composition of the schc 39 % American Indian or Alaska Native

1% Asian

15 % Black or African American

15 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islan

29 % White

1 9% Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collaegtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 6%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until| O
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 11
until the end of the school year.

(3) Total of all transferred students [sum ofll
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.06
divided by total students in row (4). '

(6) Amount in row (5) multiplied by 100. €

193

8. Percent of English Language Learners in the school0%
Total number of ELL students in the school: 0
Number of non-English languages represented: 0
Specify non-English languages:




12NC10

9. Percent of students eligible for free/reduced-priceals: 68%
Total number of students who qualify: 12C

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educatioricss: 0%
Total number of students served: 0

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

0 Autism 0 Orthopedic Impairment

0 Deafness 0 Other Health Impaired

0 Deaf-Blindness 0 Specific Learning Disability

0 Emotional Disturbance 0 Speech or Language Impairment

0 Hearing Impairment —OTraumatic Brain Injury

0 Mental Retardation 0 Visual Impairment Including Blindness
0 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 1 0
Classroom teachers 10 1
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 1 4
Paraprofessionals 1 0
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 1 3
Total number 14 8

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 16:1




12NC10

13. Show daily student attendance rates. Only highashweed to supply yearly graduation re
20102011 20092010 20082002 20072008 20062007
Daily student attendance 96% 95% 96% 98% 97%
High school graduation re,  94% 90% 89% 68% 0%

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size: 32

Enrolled in a 4-year college or university 53%
Enrolled in a community college 28%
Enrolled in vocational training 0%
Found employment 13%
Military service 6%
Other %
Total 100%

15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?



PART |1l - SUMMARY 12NC1C

The tiny mobile unit office tucked between the pirees and headstones of a community college and a
neighboring cemetery seems an unlikely place tinediub of powerful educational reform taking place
in rural southeastern North Carolina. Yet this iseve you will find Robeson Early College High Schoo
a pioneer in the early college movement, gradudirsggeneration high school and college graduates
and sending college educated young people intatinkforce, changing the economic future of Robeson
County, North Carolina.

At first glance you wonder how a school set agaimsthackdrop of the extreme poverty and illiteracy
found in the third poorest county in the nation émellargest, most racially diverse county in North
Carolina could in six short years have propellsdlitinto the ranks of the highest performing sdtao

the state. Keenly aware of our county’s great neanleate a more skilled workforce, our schoolritist
decided to take action. In partnership with The &id Melinda Gates Foundation and The North
Carolina New Schools Project, the Public SchooRaheson County founded Robeson Early College
High School (RECHS). This new school initiative vegesigned to recruit disadvantaged students frobm al
over the county and provide them the opportunitpdamic support, and small school structure netaed
obtain both a high school diploma and a free comiywollege education over a five-year period.
Enroliment preference is given to students witlatficial need who would be first time college attesde
in their families, live in single parent or no-paréomes, or would otherwise face great difficultie
attending college. In surveying our student bodgrdkie last six years you find that between 65% 81
qualify for free or reduced lunch status and mameyret only first generation college students bat a
also first generation Americans.

Since Robeson Early College High School movediriss portable buildings onto the Robeson
Community College campus the day before classearbieg2005, we have achieved four high school
graduations while steadily improving our graduatiate each year from 67.7% in 2008 to 93.5% in 2011
Since 2008, our school has graduated a total ohigf6school students, who have collectively eammed
total of 4910 college credits. Thirty-nine have meavarded full Associate’s degrees by Robeson
Community College. This is outstanding considenmany of our students would statistically have never
finished high school in a traditional setting. Aflour graduates have since moved on to contritoudeir
community by pursuing higher education or caregheein the military or local workforce.

A product of the rigorous standards set by our adstnation and staff is our growth as evidencedufh
data. Our test scores have leapt from 65.9% peofayi in 2005 to 95.8% in 2011. Each year the school
has also achieved its AYP targets, was recogniz€010 as a North Carolina Honor School of
Excellence, and has consistently been awardedstrectls high attendance banner. Apart from datd a
district-wide accomplishments, we are also notethieylocal traditional high schools for our highdgnt
expectations as well as the engaging techniquelemgmted by the teachers. Protocols provided by the
NC New Schools Project invite a culture of contins@nd relevant education and growth for our
students beyond their early college experience.

RECHS truly lives up to its mission of being “a tiyadriven school with a focus on rigor, relevance

and relationships, which will ensure student suetedong with the demands of honors-level high

school curricula, all students begin taking colle@sses upon meeting RCC admission’s minimum score
requirements on the COMPASS placement exam. Steighanticipate in a variety of relevant, real-world
learning experiences that prepare them to meeatddeicational and career goals. The low student-to-
teacher ratio and small-school environment promsii@sg relationships through an effective advisory
program, small classes, as well as community amilyfaconnections. RECHS is a family in every sense
of the word, especially for our students who oftk that stability and support-structure in tHemes.



PART IV - INDICATORS OF ACADEMIC SUCCESS 12NC1C

1. Assessment Results;

A. Robeson Early College High School administeesNlorth Carolina End of Course tests (EOCs) as
mandated by the North Carolina Department of PubBtruction. Students are currently given EOCs at
the end of the semester in the areas of Englighallé 9), Algebra 1 (grade 9), and Biology (gradg h
order to be deemed proficient in these areas, stedeust obtain a score of Level 3 or 4. A levet8re
indicates that a student is consistently perfornaingrade level standards, while a Level 4 scatieates
a student working ahead of grade level. Previoudestt cohorts have additionally been requiredke ta
assessments in Civics, US History, Physical Sciesrog Chemistry along with a writing assessment in
tenth grade. Effective with the 2011-2012 schoalrytenth grade students will be required to take th
PLAN and eleventh graders will take the ACT to meat legislative requirements still being put in
place by the General Assembly and state boardwfatin. Currently North Carolina mandates that
calculation of AYP for NCLB be measured in highaals using English 1 and Algebra 1 EOC test
results.

In addition to meeting testing standards to fuffitite and federal accountability requirementslesits at
Robeson Early College High are also required te thk COMPASS college placement exam in order to
gain admission to college courses. In order to paskents must achieve the following scores: repdin
81, Writing 70, Pre-Algebra 47, Algebra 46, Intediage Math 66, and OPAC (Keyboarding) 20.

B. Over the past five years our school has seésaalyg increase in its performance on the state
administered assessments, jumping from 65% profigién 2006-2007 to 95.7% in 2010-2011. Over this
time period there have been gains in each tesésd Bnglish scores have risen from 90% to 100% and
Math from 78% to 100%. There have been occasidigdit Swings in increasing performance trends in
specific content areas due staff turnover, thengttes and weaknesses of particular cohorts, ansintiadi
size of cohort groups. It should be particularlyeabthat growth in student achievement on state tess
been most substantial since scheduling allowed s#ticture our freshmen classes into smaller ¢shor
thus allowing them a smaller learning environmenthich to thrive. Additionally, incorporating cr®s
curricular support in literacy and for tested sobgreas has enhanced students skill and perfoemasc
the school has become more firmly establishedgstiscand staff have begun to develop a deeper bond
with each other which has also contributed to iaseel performance and completion rates. To date, our
school has also seen growth in its graduationwhieh has soared from 67.7 to 93.5%. In lookinguat
most recent testing data there are no large aahievegaps to fill.

2. Using Assessment Results:

Beginning with the first year of the school, thdilenstaff began to put strategies in place to tiedp
students become successful. One of the first clsamgiein place was a tutoring period in the master
schedule. Thirty minutes each day is to be a tonstudents to receive extra help with classroomkwo
Mondays, students go to first period, Tuesday é&lder second period and so forth. Friday’s timesed
for Advisement.

Early on we noticed many students failing the gadlentrance test (COMPASS), teachers took the test
themselves to find out the skills necessary to.pEsis translated into their classrooms as lessons.
Many teachers establish relationships such thgtghe up planning period time for further tutoring
Seeing they students needed help with SAT and A€3chers put courses into the master schedule to
reinforce many skills and information needed fas test as well. They began using SAT words daily
classrooms and planned outside consultants to comawkshops for students and teachers. This yaar o
tenth graders took the PLAN for the first time, eked at results for students that give the skilésy

need extra work, discussed collaboratively and heesl common deficiencies in lesson planning. This
has become a topic of discussion during staff agraent and PLCs.
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At the beginning of each school year, teacherseregoal summary reports which show percentages of
guestions from the assessments for each goal igtdmard Course of Study. Instruction is planned
accordingly.

Vertical alignment is used to make sure students’eament through grade levels and courses is seamles
and continuous. This has been done for all cutiiouhreas. Many strategies that have proved to be
successful are used in all classrooms. Exampldsest are: low stakes writing, exit tickets, claegt

talk, test taking tips, and group work. All earlyllege High School teachers want to improve their
teaching, student success and school improvembay. Willing accept coaching from the Instructional
Coach provided by the New Schools Project, go tecational conferences, attend symposiums and love
to go to other early colleges to observe and canfleer Reviews. This year because of the coming
Common Core and Essential Standards Curriculuroh&gattend district staff development, they serve
on committees to write the district curriculum gegdand plans. Our teachers are planning many cross
curricular projects to reinforce the interconnentss of subject areas.

The ultimate goal for every staff member at Robdsarly College is for each student to be college an
career ready when they begin their college coumadsvhen they graduate from our school with their
high school diploma and Associates Degree fronCiiamunity College.

Information concerning students’ academic achievemis communicated several ways. Teachers make
contact with a large majority of their studentstgras each week. Many times it is to brag on their
success. All teachers post grades online usingdelegsoftware. This is accessible to parents vaanst.
Parents and students see all assignments givategfar the ones completed and those they arengissi
Communication can take place through emails as garents prefer it that way. Quarterly conferences
are held during the year, with dates advertisdtienstudent handbook which parents get at the bewmjn

of each year. When needed, extra conferences ked tadiscuss issues that may arise. Parent Blight
are held to discuss PLAN results, COMPASS inforamgtand upcoming registration information.
Students with academic weaknesses have PersonBlizestion Plans written which address deficits and
strategies that will be used to help. Teachers noegiscuss student, what is working in the classr®
where the student is being successful, and hoteathers can help. Parents are a part of this ggsae
well. During registration time, conferences aredheith students and parents to look at transcripts,
programs of study and course offerings. The gotiaittime is to make sure the student is followtimgjr
education plan.

3. Sharing Lessons L earned:

Teachers at Robeson Early College High School@exsited about what they have going at their
school, they are always willing to share strategias practices with others. They have presented at
various meetings, workshops, and conferences. @gligh has presented model lessons at the North
Carolina New Schools Project Best Practices Fath®ysium. A session entitled “Making Groups Work”
was shared at the New Schools Summer Institutdgodateachers have conducted workshops for area
schools on the topics of WOW teaching Methods aofl Best Instructional Practices. All of the staff
worked at a low performing high school last yeartfeo weeks to remediate the students for End of
Course testing. Presentations have been giveretimthl Literacy Council. The Instructional straeesgy

we have used for the past seven years are now adomed in many of the traditional high schools in
our district. The Science Department has presdntpdrticipants at the North Carolina Science Teesh
annual Conference where he spoke of research ctmtban the chemistry of biodiesel and the chemistry
of kidney stones and the unit lesson plans thatevelopment from the research. This same teaclser ha
spoken at two (2) National Science conferencesaw Rrleans and Charlotte, N.C. on “Cook Book”
Chemistry Labs. These are inquiry based labs alhectiog and analyzing the data receive by the
students. Many of our teachers are working clogétly the Community College during the summer with
special projects for example with a partnershipnWASA. Periodically our network of Early Colleges
meets to share practices and programs. The PriraipgaGuidance Counselor presented the Advisory
Program established at our school. This has madi&acdhers become more involved in the educational
program of our students through high school andeathey pursue their Associates Degree. Plans are



also underway to present to the College instrucsirategies we use in our high school classekeso t
can understand better how our students learn.

4. Engaging Familiesand Communities:

Through the years Robeson County has had majogekahat have caused our area to revisit the career
opportunities that our students need to explore.students have the opportunity to be on a communit
college campus through the Bill & Belinda Gatesidation. Stakeholders are a part of the student’s
education to reach higher expectations for a ssbéglesareer is a special opportunity. The community
involvement with guest speakers, visit to the sumdng businesses, and to invite the businessigsaole
our school to perform real life conditions allows gtudents to come to realize the importanced th
education.

The community college, businesses and parentsvievbk students in activities through internshjgls,
shadowing and special circumstances that the etiemy have. Our students participate in many
activities that include presentations at the pigaittng elementary and middle schools through tikege
NASA Grant. The students experiment with laborateigearch to development hybrid possibilities,
professional interviews, professional collaborativesentations and interaction with professional
individuals.

At Robeson Early College High School we strivexpase the students in as many possibilities as
possible. All the students get Career ReadinesifiCation (CRC) to possibly use if they apply @part
time or full time job while they are in school dtea school. We have partnered with the local haspi
where many of our students have job shadowed &rcaréhe medical field and some have adventured
into pursuing their internship at the hospital. Wée several other businesses that allow studeinb t
shadow and intern. The veterinary hospitals, pheiesalaw offices, EMS stations are a few faciitie
that are providing our students with a well-roundegortunity for a career that is desperately ndece
our area careers have changed in the last 25 yearalso participant in special events through
partnerships such as CareerReady Robeson, AT&TesobCommunity College, and many local
businesses.

Our parents, teachers and community is informagpobming events through our school’s website. Each
student that has a cell phone can set up a teaxtiogunt to contact them with information on a ingial
basis. Students and parents have the luxury ofikgeyp the child’s grades daily through a intersiet

such as Engrade. Our PTSO has been supportivespéttial events that boost morale in our school with
activities such as Spring Fling, Homecoming Dayr SGA sponsors several events that reach out to our
community through Relay for Life, 9/11 Program Farst responders, Day of Caring.

Our parents, teachers and community are inforniegg@oming events through our school’s website.
Each student that has a cell phone can set ugiageccount to contact them with information on a
individual basis. Students and parents have theyuaf keeping up the child’s High School gradesyda
through a internet site such as Engrade. Our PTe&&M&en supportive with special events that boost
morale in our school with activities such as Sphitigg, Homecoming Day. Our SGA sponsors several
events that reach out to our community through YRegaLife, 9/11 Program for First responders, [Rdy
Caring.
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PART V - CURRICULUM AND INSTRUCTION 12NC1C

1. Curriculum:

The Early College High School is an innovative tiag environment designed to inspire and motivate
students who have the potential to be the firghéir families to graduate from college. It is agciéng
opportunity for students beginning ninth grade adipipate in a combined high school and college
experience with the goal of earning a high schgabdha and college associate degree at the sanse tim
Curriculum is challenging, support services plettind family involvement encouraged as a necessity
By taking advantage of the college's resourcedatyatatories, faculties from both education
environments, and by using technology and non4icawdil instructional strategies students will bereno
engaged in the learning process.

Recognizing the need for Robeson County to fosteoe educated workforce to meet the demands of
our changing economy inspired the creation ofitimevative partnership with Robeson Community
College. Our communities will increase the numidirst generation college graduates, equippingrthe
with the education and experience they need toesakin life and family-supporting careers. With the
support and involvement of the Bill and Melinda &aFoundation, North Carolina New Schools Project
and individuals from our communities, the Early lEgé model was adopted.

In their first two years at Robeson Early Collegfeidents undertake a course of study designedtader

a solid grounding in mathematics, science, histénglish, and a foreign language and completettie s
requirements in physical education and health. HEreyencouraged from the beginning to participate i
extracurricular activities and community servicheTieachers use a common framework that drives the
instructional practices and has supported our ssdoecause it defines common practices that ace use
consistently from classroom to classroom. Thesgegires give all student of all skill levels accesthe
complex information needed to meet state and celtegdy stand and engage all student, requirinig eac
to take an active role in their own learning. Thegategies are: collaborative groups, writingearh,
literacy groups, questioning skills, scaffoldingdaclassroom talk. Collaborative group work is uakst

as students complete cross curricular projectsethatwith presentations by students in front ofietu

and adult groups. Teachers confer with collegeucsdrs and teach those skills that will make them
successful in their college classes. Studentscliedsiled as much as possible with high school eass
that will support them in their program of studyathers use Advisement time to guide our studeitits w
choosing classes and instructors that will makenteeccessful. Our Freshman Seminar curriculum
stresses those discovery activities which will shiba/students their best study styles, learninigstand
personality traits. They become familiar with tlidl@ge campus and many of the resources they &an ta
advantage of when they become college studentsoPte curriculum is geared toward interests in
careers and programs of study.

Our school is also participants in the High Schddlat Work initiative which is founded on the
conviction that most students can master rigorecasl@mic and career and technical studies if school
leaders and teacher create an environment thavaesi students to make the effort to succeed. Those
key practices are: high expectations, a specifiednam of study, academic and career/technicalestud
work-based learning, teachers working togethedesits actively engaged, extra help through tutoring
and guidance, and a culture of continuous improveme

2. Reading/English:

The English curriculum as designed by the statdarth Carolina requires all ninth graders to cover
various genres of literature in preparation for M@ End-of-Course English | Test. Students read and
study World Literature in tenth grade, Americaptgture in eleventh grade, and British literatare i
twelfth grade. In all grades students are expectdcome proficient in written expression through
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narrative, critical, and argumentative essays dsageStandard English usage in both their writmgl
speech.

A significant aspect of the English curriculumhg implementation of the protocols that are insgtiby
the NC New Schools Project. These protocols aditra prior knowledge necessary to create a
foundation for learning as well as serve to fornglli assess the student’s comprehension, anafysis,
evaluation of the material. The protocols are arebent technique to actively engage studentsylig
them to take ownership of their learning.

All students at RECHS are expected to pass thengadrtion of the college placement test and are
provided with assistance through a Creative Writilags. Paired with cross-curricular readings of
informative texts as well as narratives, studerggaught the necessary skills to not only pass the
COMPASS to succeed in their college classes.

The English department utilizes alternate assessimeimiques not only through the protocols bub als
with the use of multimedia and digital literacy.dB#es the use of power point and Prezi to display
researched information and texts, digital medianan the form of music videos, is used to covkr al
levels of standards as well as the Revised Blodrai®onomy. With writing being a major area of
language arts, the English department is not degggngon formal research and writings to assess the
students’ learning. Low-stakes writing assignmeméesequally valuable in allowing the students tokh
beyond the comprehension level, carrying valuahtetedge as well as the necessary writing skillk wi
them onto the college setting.

3. Mathematics:

The mathematics curriculum at Robeson Early Colldigln School is based upon The North Carolina
Standard Course of Study and consists of all celf@gparatory, honors-level courses that studeats a
advanced through while being held to high levelaafountability. Ninth grade students are placed in
Integrated Mathematics | and tenth grade studeatplaced in Integrated Mathematics Il and . Eac
course is infused with a more rigorous aspect ®ftime core mathematics standards. After taking a
college placement test in the spring of their sophi@ year, students who are successful transititon i
college level Pre-Calculus followed by Calculusitidl. Students who are not successful are plated i
Integrated Mathematics IV and Advanced MathematrdSiscrete Math for additional preparation for
the college curricula and development of skills yettattained.

The highly qualified mathematics teachers collatdaily to plan instruction. The entire mathenstic
faculty is state certified with a Master’'s Degreewvmrking toward Master’s certification. Teachers
communicate daily about academic growth and deweéop of individual students, curriculum,
instructional methods, and assessment. A varietgsdarch-based instructional methods infused with
technology are used in all mathematics classeg.dadtructional methods are outlined by the Common
Core Mathematical Practices and the New Schoolgétroore instructional strategies. Instructional
methods promote problem-solving through criticaking with an emphasis on communication and
collaboration. The math department also works w#ithentire staff to use cross- curricular, projesesed
learning to enrich student learning experiencesutinout all courses.

Much effort is taken to improve the mathematiciskif students who are performing at either abmve
below grade level. Because of the small class sizBECHS, teachers are able to build strong
relationships with students and work individuallighwhigh as well as lower achievers to differemtiat
experiences in the same classroom. In additiotassdime, tutoring is offered by each teacherelp h
improve the performance of the students along p&ttr tutoring provided by upperclassmen. Peer
tutoring benefits the higher achieving studentroprioving analysis and synthesis skills and fosterin
leadership. The end result is for all studentsaidgym above grade level and ultimately passing the
college entrance exam so they can be placed iagmlevel mathematics courses for the remainder of
their high school career.

12



4. Additional Curriculum Area:

Early College High School promotes learning beyoladsroom walls. The Science and Social Studies
departments focus on giving students a solid acad@mndation that encourages the students to
collaborate with institutions of higher learningdbtain real-life work and research experience o8kh
sponsored internships allow the students to enigaggience-related research that promotes critical
thinking and problem solving skills in a careerenited environment. These career skills cap off thei
learning by conducting presentations to buddinggoscientists in elementary and middle schools,
making RECHS students leaders as well as learners.

A lot of the community involvement begins back dethe walls of the ECHS classroom. Students are
actively involved in scaffolding their skills anaéwledge to prepare themselves for the academic and
professional challenges of post-high school wdrlthoratory work and project based learning requires
students to observe and analyze data, then apg@ytivby learn as 21st century skills. An example of
project bases learning in the classroom is displdyehaving students create models of plant anahaini
cells. By designing these cells, students express ¢reativity, learn the difference between pkamd
animal cellular structures, become familiar with flinctions of cell organelles, and generate aeptoj
that fills them with pride and self confidence.

ECHS energizes and excites students to explor@arstie higher goals in academic and career
pathways. We see future scientists in all who eti@idoors willing to soar above obstacles and
boundaries, developing relationships that will hikpm through their academic and personal journey.
ECHS science and social studies teachers collebaith New Schools Project and Robeson
Community College instructors to implement one oa mstruction and differentiated learning
techniques.

5. Instructional M ethods:

Robeson Early College High School builds all of lmstructional Methods around the North Carolina
New Schools Project Design Principles. The desigrciples (Ready for College, Powerful Teaching
and Learning, Personalization, Professionalismgeeship, Purposeful Design) are the foundation on
which all of our Instructional Methods are foundgzbn. Building off of our Design Principles as afft
we are able to effectively implement the North iaeoNew Schools Project Instructional Methods. In
addition to the North Carolina New Schools Designdiples and Instructional Methods our school
follows the New Schools Project Protocols formdt.ohthe NCNSP protocols are designed to include
all of the instructional methods listed. By allogithe students to work in collaborative groups the
students take ownership for their education. Heweelist of our Instructional Methods with a brief
explanation of each of them:

1-Collaboratve Group Work- Collaborative group warkolves bringing students together in small
groups for the common purpose of engaging in legtriftudents are grouped intentionally with each
student held accountable for contributing to theugrwork. Activities are designed so that studevitis
diverse skill levels are supported as well as enakd by their peers. Collaborative group work uses
guestioning, scaffolding and classroom talk andersriiteracy groups.
2-Writing to Learn- Writing to learn is a stratetjyough which students can develop their ideas; the
critical thinking ability and their writing skilldWriting to learn enables students to experimeetyday
with written language and increase their fluencyg arastery of written conventions.
3-Literacy Groups- Literacy groups provide studemith a collaborative structure for understanding a
variety of texts and engaging in a higher levatlistourse. Group roles traditionally drive literappups
by giving each student a role to play and a defaghose within the group.
4-Questioning- Questioning challenges students@achers to use good questions as a way to open
conversations and further intellectual inquiry.defive questioning deepens classroom conversadioths
the level of discourse students apply to their wddachers use this strategy to create opportariiie
students to investigate and analyze their thinkisgvell as the thinking of their peers and the angtkthat
they read in each of their classes.
5-Scaffolding- Scaffolding helps students to cotpeor knowledge and experience with new
information. Teachers use this strategy to constectents with previous learning in a content asea a
well as with previous learning in an earlier grade.
6-Classroom Talk- Classroom talk creates the sfracgudents to articulate their thinking and stytbien
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their voice. Classroom talk takes place in pairgdllaborative group work and as a whole class. As
students become accustomed to talking in classetigher serves as a facilitator to engage students
higher levels of discourse. Classroom talk opeassfiace for questioning, effective scaffolding and
successful collaborative group work and literacyugs.

6. Professional Development:

The staff at Robeson Early College High Schoolionatly participates in Professional Development.
Professional Development is available within thieosd, individual curriculum areas, the districtdathe
state. In addition to these, 42% of the teaché¢h®ehave a Master's Degree or are working tow#rds

The focus of the Robeson County school districtlier2011-2012 school year has been on addressing
the National Standards for Mathematics and Enghdiiteachers have been required to attend the
Professional Developments called the “Common Ctaedards” trainings.

The purpose of Professional Development is to impteaching and learning to better serve the staden
at Robeson Early College High School. Several efRiofessional Developments within the school are
focused on the North Carolina New Schools Projexgi@in Principles and the High Schools That Work
Key Practices. Since the Design Principles and Regtices are implemented in every classroom, the
students are familiar with them. The students lgnads set and know what is expected of them.

Professional Development enhances teacher knowkugskills. Better knowledge and skills improve
classroom teaching. Then improved teaching raisgest achievement. Student achievement is evident
at Robeson Early College High School. They havéentgeest EOC scores in the school district. Alke, t
percentage of students passing the Robeson Comn@oliege placement test increases each year.

7. School Leadership:

Leadership is a distributed enterprise at Robesoly Eollege. The willingness to do what it takes t
succeed, echoes throughout the school. The adnaitiest and teachers talk about decisions to make su
all our students are career and college readystAff members are on the School Improvement Team an
Materials and Budget committee. We identify ne@dwther it's for instructional resources, staff
development, or technology, prioritize them and esemonies to its maximum benefit.

Everyone take responsibility for student failurésachers, who serve also as Advisors, loop with the
students from the time they enter as Freshmen o Y& We feel this strengthens trust and bonds tha
will last a lifetime. The school staff is constagnitboking at the data we have from many sources and
reassesses our daily priorities. Each year wedd&ek at our successes and our weakest areas)dimd
ways to approach those situations and find remebtaswill benefit all stakeholders.

Teachers also serve as Instructional Leaders whetatthree times a year we participate in “Peer
Reviews”. They welcome encouragement and suggestwrnmproving classroom instruction. When
teachers return from staff development, they takéhe responsibility of training fellow teachersigrass
on new strategies and new ways to help studenty eg.

Our Principal, in her first year, has lead by exbmp taking responsibility for the students. Thsian

she has for the school is shared by all staff. 8¢gudgment is used to make those decisions that are
ultimately up to that position in the school. Theitlay Focus” weekly bulletins usually contain op t
minute education news, important items on our cieand sometimes just food for thought. She makes
sure staff is able to attend meetings, confereandsther opportunities available. Many of theke, s
attends as well to monitor instruction and gainarsthnding of each program and strategy beinginsed
the school. Inspiration and encouragement is gicesough collaborative interactions, risk takangl
leading by example.
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PART VIl - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: 1 Test: Algebra |
Edition/Publication Year: 2003/20 Publisher: NC DPI
2010-2011| 2009-201C | 2008-200¢ ' 2007-2008 2006-2007

Testing Month May May May Apr May
SCHOOL SCORES

Level Il plus Level IV 97 98 77 82 72
Level IV 0 0 0 0 0
Number of students tested 59 45 44 45 57
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Level Il plus Level IV 95 97 87 95 93
Level IV 0 0 0 0 0
Number of students tested 36 31 28 32 33

2. African American Students

Level Il plus Level IV

Level IV

Number of students tested 6 7 9 8 9
3. Hispanic or Latino Students

Level Il plus Level IV

Level IV

Number of students tested 8 5 4 7
4. Special Education Students

Level Il plus Level IV 0 0 0 0 0
Level IV 0 0 0 0 0

Number of students tested

5. English Language L ear ner Students

Level Il plus Level IV 0 0 0 0 0
Level IV 0 0 0 0 0
Number of students tested

6. Native American

Level Il plus Level IV 91 94 81 91 88
Level IV 0 0 0 0 0
Number of students tested 22 19 19 20 17
NOTES:

12NC10
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: ¢Test: Algebra
Edition/Pultication Year: 2003/20C Publisher: NC DPI

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month May May May May
SCHOOL SCORES

Level Il plus Level IV 100 96 82 85
Level IV 0 0 0 0
Number of students tested 44 45 44 40
Percent of total students tested 100 100 100 0 10
Number of students alternatively asse: 0 0 0 0
Percent of students alternatively assessed 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Level Il plus Level IV 100 97 96 90
Level IV 0 0 0 0
Number of students tested 32 28 29 28

2. African American Students

Level Il plus Level IV

Level IV

Number of students tested 7 4 7 4
3. Hispanic or Latino Students

Level Il plus Level IV

Level IV

Number of students tested 7 6 5 5
4. Special Education Students

Level Il plus Level IV 0 0 0 0
Level IV 0 0 0 0

Number of students tested

5. English Language L ear ner Students

Level Il plus Level IV 0 0 0 0
Level IV 0 0 0 0
Number of students tested

6. Native American

Level Il plus Level IV 100 89 92 86
Level IV 0 0 0 0
Number of students tested 18 18 17 19
NOTES:

12NC10

May
78
0
41
100

0
0

88

29

90

19
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: Best: English |
Edition/Publication Year: 2006 Publisher: NC DPI
2010-2011| 2009-201C | 2008-200¢ | 2007-2008 | 2006-2007

Testing Month

SCHOOL SCORES

Level Il plus Level IV

Level IV

Number of students tested

Percent of total students tested
Number of students alternatively asse:

May May May

100 100 91
0 0 0
44 45 45
100 100 100
0 0 0

Percent of students alternatively assessed 0 0 0

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Level Il plus Level IV

Level IV

Number of students tested

2. African American Students
Level Il plus Level IV

Level IV

Number of students tested

3. Hispanic or Latino Students
Level Il plus Level IV

Level IV

Number of students tested

4. Special Education Students
Level Il plus Level IV

Level IV

Number of students tested

5. English Language L ear ner Students
Level Il plus Level IV

Level IV

Number of students tested

6. Native American

Level Il plus Level IV

Level IV

Number of students tested
NOTES:

100 100 93
0 0 0
39 39 34

100 100 100

18 18 13

12NC10

May
85
0

40
0 10

97

22

100

13

May
90
0

39
100

95

21

90

10
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Level Il plus Level IV 98 97 79 83 74
Level IV 0 0 0 0 0
Number of students tested 103 90 88 85 9&
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Level Il plus Level IV 97 97 91 92 90
Level IV 0 0 0 0 0
Number of students tested 68 59 57 60 62
2. African American Students
Level Il plus Level IV 100 100 68 62 69
Level IV 0 0 0 0 0
Number of students tested 13 11 16 12 16
3. Hispanic or Latino Students
Level Il plus Level IV 100 100 59
Level IV 0 0 0
Number of students tested 15 11 5 9 10
4. Special Education Students
Level Il plus Level IV 0 0 0 0 0
Level IV 0 0 0 0 0
Number of students tested 0 0 0 0 0
5. English Language L ear ner Students
Level Il plus Level IV 0 0 0 0 0
Level IV 0 0 0 0 0
Number of students tested 0 0 0 0 0
6.
Level Il plus Level IV 95 91 86 88 89
Level IV 0 0 0 0 0
Number of students tested 40 37 36 39 36
NOTES:

12NC10
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STATE CRITERION-REFERENCED TESTS

Subject: Reading

Testing Month
SCHOOL SCORES

Level Il plus Level IV 100 100 91
Level IV 0 0 0
Number of students tested 44 45 45
Percent of total students tested 100 100 100
Number of students alternatively asse: 0 0 0
Percent of students alternatively assessed 0 0 0

SUBGROUP SCORES

Grade: Weighted Average

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Level Il plus Level IV

Level IV

Number of students tested

2. African American Students
Level Il plus Level IV

Level IV

Number of students tested

3. Hispanic or Latino Students
Level Il plus Level IV

Level IV

Number of students tested

4. Special Education Students
Level Il plus Level IV

Level IV

Number of students tested

5. English Language L ear ner Students

Level Il plus Level IV
Level IV

Number of students tested
6.

Level Il plus Level IV
Level IV

Number of students tested
NOTES:

100 100 93
0 0 0
39 39 34
8 5 6
3 6 5
0
0 0 0
0 0 0
0
0 0 0
0 0 0
100 100 100
0 0 0
18 18 13
12NC10

85
0
40
0 10
0
0

97

22

100

13

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

90
0
39
100
0
0

95

21

90

10

19
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